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Introduction
Basic education is important in order to participate properly in today’s society. Without being able to
read and write, perform basic mathematical operations or handle digital devices, it is almost
impossible to manage daily life. Not only when looking for a job, but also when using public transport
or going to official appointments at schools or public authorities, basic education is a precondition.
In our daily work with Roma people we have witnessed different kind of difficulties in such situations
and have been working to improve their chances ever since. Roma still face discrimination and
exclusion, as a 2012 study, conducted by the European Union Agency for Fundamental Rights, shows.
Around 20% of Roma adults consider themselves as illiterate and about 14% of Roma children don't
attend school at all. Not having access to education has a lot of negative aspects like increased risk of
poverty, high number of unemployment and so on.
Our project BERA, which is the short version for “Basic education for Roma adults”, was developed in
order to give adult Roma a possibility to easier gain access to basic education. We have created
altogether 3 intellectual outputs: one manual for basic education for adults, one toolkit for basic
education for adults in family context and one collection of data and best practice. This manual
provides a collection of data and best practice.
The six participating Caritas organisations from Austria, Bosnia and Herzegovina, Italy, Portugal,
Romania and Serbia are all working with Roma people in different projects. All partners came to the
same insight, that education is a basis for Roma to get employment, but also to give them perspectives
for the future. The project is developed as a European project since in our opinion the topic does
concern many countries and therefore solutions should be developed on a European level.
The aims of the project are raise awareness (especially in the areas of politics, pedagogic and social
studies), increase the self-consciousness of Roma (by inclusion) and to develop concepts that can be
used and implemented easily. The long term results we hope to achieve are better chances for Roma
in the future due to an easier access to education and due to a higher awareness in the Roma
community about the importance of education. Therefore, we hope that many organisations,
pedagogues and social workers will use and implement our intellectual outputs.
On the upcoming pages you will find a first chapter information on the education, discrimination and
economic situation of Roma. The next chapter gives an overview on 10 best practice examples for
Roma projects in regard to participation and education. The third chapter is a list of “what not to do”
when working with adults on basic education. The last chapter, before the outlook, provides a list of
links and resources.
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The education, discrimination and economic situation of Roma
Roma1 are the largest minority in Europe (10-12 million people)2 and mostly known through headlines
mentioning poverty, discrimination and expulsions3. Their life is characterized by education problems,
racism, discrimination, social and economic difficulties and many other factors. In order to understand
their connection with education it is important to know some facts about the situation of Roma in
Europe. The following article will present an overview and will focus on the following points that are
the main ones relevant for the topic of education:
The education situation of Roma in the EU: Mostly based on the survey “Education: the situation of
Roma in 11 EU Member States” (Bulgaria, Czech Republic, Greece, Spain, France, Hungary, Italy,
Poland, Portugal, Romania, Slovakia) the role of preschool, rates of compulsory school attendance and
secondary school attendance as well as the literacy rate of adult Roma is mentioned.
The economic situation of Roma in the Europe: Closely linked to education is the economic situation
which will be presented as well. Beginning with a short economic history of Roma, it continues with
the importance of education and professions, the employment rate of Roma aged 24-64 years, the
quality of housing and poverty of Roma. How many of Roma are having which job (full-time, part-time
job or so on) and how they are living at home?
The discrimination situation of Roma in the Europe: In the third part, there is an explanation about the
discrimination situation of Roma and also a description about the term Antiziganism, which means
Racism. Furthermore, it is explained how discrimination looks like in various sectors and especially
what kind of discrimination happens in a school environment.
Roma are, as mentioned above, the largest ethnic minority in Europe, and, most likely, also the most
unknown. According to linguistic studies, Roma originally migrated to Europe from northern India in
800 – 950 AD. Some reported dates „include 1322 in Crete, 1348 in Serbia, 1370 in Wallachia, 1407 in
Germany, 1418 in Zurich, 1419 in France, 1422 in Italy, and 1425 in Spain.” 4
Roma are a very diverse group of people – the word “Roma” is used as an umbrella term for many
different groups of people such as Sinti, Lalleri, Manouches, Kalderas and so on. Rom (male form) or
Romni (female form) very simply means “human” in Romanes (the Romani language). Therefore, the
“Roma” don’t exist. Their living conditions, their culture, even their language varies and their ethnic
group is a very heterogeneous one. Most of Roma in Europe live in Hungary, Romania, Bulgaria, France,
Spain, Czech Republic and the countries of former Yugoslavia. 5

1

The paper follows in the use of the term Roma the approach of the Council of Europe which uses the term to refer to
“Roma, Sinti, Kale and related groups in Europe, including Travellers and the Eastern groups (Dom and Lom), and
covers the wide diversity of the groups concerned, including persons who identify themselves as “Gypsies”.
http://www.coe.int/fr/web/youth-Roma/introduction (link used in 2016 dec.)
2 http://fra.europa.eu/en/theme/Roma (link used in 2016 dec.)
3 Roma in Europe – socio-economic situation and well-being page 1. http://epc2014.princeton.edu/papers/141043 (link
used in 2016 dec.)
4 Persecution and politicization: Roma (Gypsies) of Eastern Europe, https://www.culturalsurvival.org/publications/culturalsurvival-quarterly/persecution-and-politicization-roma-gypsies-eastern-europe (link used in 2017 march)
5 Wolfgang Benz: Sinti und Roma, die unerwünschte Minderheit (2014)
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Historically, Roma have always been connected with providing services to non-Roma, such as music,
entertainment, fortune-telling, metal working, horse dealing, wood working, sieve making, basket
weaving, comb making, seasonal agricultural work, and middleman marketing.” 6 They were, however,
in different parts of Europe held as slaves for almost five hundred years. The abolition of slavery started
from 22 march 1843 for a group of Roma people and slowly extended to all.7
Not even a century later, Roma were a target of the Third Reich:
“Between 1933 and 1945 Roma faced an extermination campaign which is only now being historically
investigated. Over 600,000 were murdered, representing between one-fourth and one-fifth of their
total population.”8 Roma still have difficulties being recognized as victims of the 2nd World War,
something like the “Luxemburger Abkommen”, that offers reparation payments to Jews has not yet
been managed for Roma people. In Germany, for example, only after 1963 it was possible for Roma
that were affected by the Nazi regiment to apply for compensation. 9
In communist countries, thousands of Roma were working in mining or heavy industry and in general
performing dangerous and not very well paid jobs. 10 After the end of the communist era, most Roma
people lost their jobs and also their flats and moved to ghettos close to or in bigger cities. Also, Roma
in former Yugoslavia lost their houses due to the war and fled to other parts of Europe instead. Some
of them are still living in legally instable conditions, sometimes without documents or housing. 11
One of the main points that makes it hard for Roma people to get recognition and compensation is the
fact that – in contrast to the Jewish minority for example – there is no legal representation for Roma.
Since there are so many different tribes combined, it is simply not possible to find somebody who is
the head of “the Roma”. That also means, in terms of culture, that something like “Roma culture” does
not exist. The most important authority concerning rules and values are the families themselves and
there is no higher secular power – no book of rules, no president, no priest. 12
With keeping in mind that “Roma” is a very heterogonous group with different identities, cultures,
values and traditions and also with a different historical background, this chapter now focuses on the
educational situation of Roma in Europe.

6

Persecution and politicization: Roma (Gypsies) of Eastern Europe, https://www.culturalsurvival.org/publications/culturalsurvival-quarterly/persecution-and-politicization-roma-gypsies-eastern-europe (link used in 2017 march)
7 Petre Petcuț: Istoria Rromilor: p 21 http://www.isjcj.ro/crei/crei/pdfeuri/mat%20did%20romi/ISTORIA%20RROMILOR.pdf
(link used in march 2017)
8 Persecution and politicization: Roma (Gypsies) of Eastern Europe, https://www.culturalsurvival.org/publications/culturalsurvival-quarterly/persecution-and-politicization-roma-gypsies-eastern-europe (link used in 2017 march)
9 Wolfgang Wippermann: Niemand ist ein Zigeuner (2015)
10 Persecution and politicization: Roma (Gypsies) of Eastern Europe, https://www.culturalsurvival.org/publications/culturalsurvival-quarterly/persecution-and-politicization-roma-gypsies-eastern-europe (link used in 2017 march)
11 Wolfgang Benz: Sinti und Roma, die unerwünschte Minderheit (2014)
12 Norbert Mappes-Niediek: Arme Roma, böse Zigeuner (2013)
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The education situation of Roma in the EU
The survey: “Education: the situation of Roma in 11 EU Member States”13 (Bulgaria, Czech Republic,
Greece, Spain, France, Hungary, Italy, Poland, Portugal, Romania, Slovakia) shows that Roma face four
major inter-related education problems: low preschool attendance, a high risk of segregated schooling
compounded by prejudice and discrimination, high drop-out rates before completing secondary
education and low literacy rates. Those four factors will now be presented into more detail:
Preschool
There is a significant gap in preschool attendance between Roma and non-Roma living close by. On
average, only half of the Roma children surveyed, who were aged 4 up to compulsory school age,
attended preschool or kindergarten in 2010/2011. The results confirm the critical role of preschool
education in achieving success at later educational stages. Low preschool attendance makes it difficult
for pupils to catch up at primary school and is a determinant factor for premature drop-out rates.
Children with preschool experience have a greater chance of staying in school and successfully
completing compulsory education. 14
A report issued by EU and the World Bank15 underlines the importance of early education, in particular
for children grown up in a socially disadvantaged context or in marginalized families. The risk is that
those families are not able to provide children with cognitive inputs crucial to a successful school
attendance.
Compulsory school attendance and educational attainment16
On average, 14 % of the Roma children of compulsory school age in the households surveyed are not
in education, compared to 3 % of the non-Roma children living close by. There are pronounced
differences between EU Member States: for example, in Romania the share of Roma school-age
children not attending school is 12%, while in Italy and Portugal it is between 11 %–14 %.
The main reason for not attending school is a late start and irregular attendance resulting in early
drop-out.
In Greece and Romania in particular, as well as in Bulgaria, France and Italy, Roma children of all ages
fail to attend compulsory school.
Secondary school attendance rates17
The FRA survey also shows that very few Roma have completed upper secondary education compared
to the non-Roma living close by. A large majority of Roma respondents have not completed upper
secondary education: on average, 89 % of the Roma surveyed aged 18 to 24 had not acquired any
upper secondary qualification compared to 38 % of non-Roma living close by18.
Lately the results show some improvement in most EU Member States for younger Roma over older
generations concerning upper secondary school completion rates. The most important improvement
13

Roma Survey – Data in focus by FRA – EUROPEAN UNION AGENCY FOR FUNDAMENTAL RIGHTS (2014)
Roma Survey – Data in focus by FRA – EUROPEAN UNION AGENCY FOR FUNDAMENTAL RIGHTS (2014)
15 World Bank (2012), Towards an equal start: Closing the early learning gap for Roma children in Eastern Europe, European
Commission, http://siteresources.worldbank. org/EXTROMA/Resources/RomaECD_FinalReport.pdf.
16 Roma Survey – Data in focus by FRA – EUROPEAN UNION AGENCY FOR FUNDAMENTAL RIGHTS (2014)
17 Roma Survey – Data in focus by FRA – EUROPEAN UNION AGENCY FOR FUNDAMENTAL RIGHTS (2014)
18 Roma Survey – Data in focus by FRA – EUROPEAN UNION AGENCY FOR FUNDAMENTAL RIGHTS (2014)
14
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is observed in Italy, where completion rate for the 18–24 age group is 13 percentage points higher
than for the 45–64 group19.
Countries with highest secondary completion rates show more substantial gender gap (between four
and six percentage points).
Literacy of adult Roma
Literacy is universally considered “an essential prerequisite to social integration and participation in
modern societies20”. According to the United Nations Educational, Scientific and Cultural Organization
(UNESCO), the ability to read and write provides “[…] a solid foundation for poverty reduction and
sustainable development in pursuit of a democratic and stable society”21.
Roma report low literacy rates. In all 11 member states part of the FRA survey there are statistically
significant differences between Roma and non-Roma.
About 20 % of Roma respondents aged 16 and above said that they cannot read and write compared
to less than 1 % of the non-Roma living close by. Notable levels of illiteracy are evident in
Portugal (35 %) and Romania (31 %). In most of the EU Member States covered by the survey, the share
of illiterate Roma is lower among the youngest age group (16 to 24 years). The difference between age
groups suggests a reduction in illiteracy in recent years (a phenomenon known as educational
expansion). Compared to older generations, a much higher share of young Roma adults attend school.
This trend is particularly impressive in Portugal where the share of illiterate Roma has dropped from
60 % among those 45 and older to 10 % for those aged 16 to 24. The share of young Roma without
experience in formal education is notable in France (12 %), Romania (15 %) and Greece (28 %). 22
Reasons for education situation
There are different reasons for the numbers mentioned above the most important of which are shortly
explained below:


Ethnical segregation: There are many surveys (for example LAUF-project23 or the study
conducted by Myklebust)24, highlighting how enrolling children in special classes may have
negative consequences for their mental and psychological development, as well as educational
performance and career chances. In Slovakia, for example, 43% of Roma school children in
2011 were enrolled in separate Roma classes and 88% of school starters in special schools were
children from the Roma population (which makes up around 6-8% of the population).25 In
Hungary, around 45% of Roma children are enrolled in separated classes or schools. 26

19

FRA Roma pilot survey, 2011
Roma Survey – Data in focus by FRA – EUROPEAN UNION AGENCY FOR FUNDAMENTAL RIGHTS (2014)
21 UNESCO (2007), Literacy initiative for empowerment 2006-2015. Vision and Strategy Paper, Hamburg, UNESCO Institute
for Lifelong Learning, http://unevoc.unesco.org/go.php?q=Biblioteca+digital&lang=sp&akt=id&st=adv&qs=210
5&unevoc=0.
22 Roma Survey – Data in focus by FRA – EUROPEAN UNION AGENCY FOR FUNDAMENTAL RIGHTS (2014)
23 http://www.hans-wocken.de/Werk/werk42.pdf
24 British Journal of Special Education, June 2006
25 http://www.amnesty.eu/content/assets/Slovakia_Discrimination_Report_FINAL.pdf
26 http://www.amnesty.eu/en/news/press-releases/region/eu/eu-commission-probe-must-spell-the-end-of-romanisegregation-in-hungarian-schools-0982/
20
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Structural problems: A study in Germany showed that Roma children have problems going to
school because of their living situation (mostly in the outskirts) and therefore face a long (and
expensive) way to get to school. Also, problems like families moving around due to forced
eviction, different job offers or change in living situation lead to difficulties in school
attendance since moving in some countries also means a change of school.27
Socio-economic environment: Those factors include poverty (economic difficulties of families
is sometimes related to child labour and begging), health issues, early marriage and childbirth
and/or taking care of younger siblings as reasons why Roma children don’t go to school.
Sometimes there can also be language and communication problems and discrimination
issues. 28

This difficult education situation some Roma face means that even today many Roma leave the school
without obtaining basic skills for social and labour market integration and equal participation in
society. Illiteracy among young Roma, a group of people expected to be “breadwinner”, has important
consequences in terms of job insertion and terms of chances to overcome poverty and social
marginalisation. This leads to the second part of this chapter, the employment (and connected with it
also the social) situation of Roma in Europe:

Employment and social situation of Roma in Europe
As visible above Roma still have difficulties getting access to adequate and equal education. This not
only influences their rates of literacy and the number of school drop-outs but also manifests itself in
the living situation.
“The low education levels prevalent in the Roma community result in a lack of professional
qualifications and skills, which in turn restricts many Roma to low-skilled, low-salary jobs. Roma who
are excluded from the formal labour market are often reliant on low-paid, precarious daily or
temporary work. The insecurity of this work acts to perpetuate the cycle of poverty that many Roma
live in: they are unable to develop a career, or even transferable job skills, and therefore cannot access
higher-paid and formal employment.”29
This problem shows itself in the employment rate for Roma:
The employment rate for Roma has not been yet collected for the European Union as a whole – only
the data from the FRA study (conducted in 11 countries) exist. This study says that in 2010 69% of
population between 20 and 64 years of age were employed in those countries whereas the
employment rate of Roma showed only 32% of employment. According to the FRA survey the part of
Roma people that work have the following employment status: 47% in full time jobs, 9 % in part time

27

Mirja Leibnitz/Anna Schmitt/Guillermo Ruiz Torres/Diana Botescu: Förderprognose negativ (2015)
Roma Survey – Data in focus by FRA – EUROPEAN UNION AGENCY FOR FUNDAMENTAL RIGHTS (2014)
29http://www.equalrightstrust.org/ertdocumentbank/%E2%80%9CNo%20Jobs%20for%20Roma%E2%80%9D%20Situation%
20Report%20on%20Discrimination%20against%20the%20Roma%20in%20Moldova.pdf
28
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jobs, 21% self-employed and 23% ad hoc jobs.30 In Italy and Portugal, only about one out of 10 Roma
aged 20 to 64 is reported as being in paid employment.31
There also is in most countries a significant difference between employment rate for Roma and nonRoma-inhabitants:
According to the 2015 statistics of Hungary’s Central Statistical Office, 39% or Roma were employed
(65% non-Roma) with 28% of Roma (6% non-Roma) unemployed. Among Roma women, the
employment rate is 30% compared to 59% of non-Roma women.32 A report on Serbia shows that over
60% of Roma living in Serbia are unemployed and more than 50% of Roma have been looking for a job
without success for five years or more.33 This study is from 2015, when official unemployment rate in
Serbia was 18,5%.34
Of course less employment or working in illegal or less paid jobs lead to other social problems –
especially concerning housing and poverty which means that Roma often live in households where on
average more than two Roma persons share one room according to the FRA report.35The quality of
housing is also not satisfactory as about 45 % of the Roma surveyed live in households that lack at least
one of the following basic housing amenities, namely indoor kitchen, indoor toilet, indoor shower or
bath and electricity.

Also in the search for living space Roma are often confronted with discrimination. From time to time
owners of flats or houses refuse to rent or sell their property to Roma. This results in overpriced (rental)
prices for Roma for flats, which are in very bad condition, but also in extortionate tactics on the part
of owners. Moreover, Roma are reporting verbal and physical attacks of neighbours.36 Roma suffer
from very precarious economic situations as about 90 % live in households with an equalized income
below national poverty lines and around 40 % live in households where somebody had to go to bed
hungry at least once in the last month since they could not afford to buy food. 37
In addition to problems in education and labour market there are also many other areas where Roma
people face difficulties in daily life. Discrimination and antiziganism are challenges that concern most
European countries and especially the Roma minority living there:

30

Ibidem p.22.
The situation of Roma in 11 EU Member States Survey results at a glance, page 16
http://fra.europa.eu/sites/default/files/fra_uploads/2099-FRA-2012-Roma-at-a-glance_EN.pdf (link used in 2016 dec.)
32 http://budapestbeacon.com/news-in-brief/hungarys-roma-falling-farther-behind-in-education-and-employmentstatistics-show/41797
33 https://www.freiburger-forum.net/wordpress/wp-content/uploads/2015/05/Tijana_Joksic_Roma_Discrimantion-1.pdf
34 https://de.statista.com/statistik/daten/studie/368654/umfrage/arbeitslosenquote-in-serbien/
35 The situation of Roma in 11 EU Member States Survey results at a glance, page 16
http://fra.europa.eu/sites/default/files/fra_uploads/2099-FRA-2012-Roma-at-a-glance_EN.pdf (link used in 2016 dec.)
36 Amaro Foro Berlin, http://www.amaroforo.de (link used In 2017 may)
37 Roma in Europe – socio-economic situation and well-being. page 1 http://epc2014.princeton.edu/papers/141043 (link
used in 2016 dec.)
31
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Discrimination of Roma in Europe
Racism, concerning the ethnical group Roma, is called Antiziganism. Markus End defined this term as
follows:
Antiziganism describes a historically grown and self-stabilising social phenomenon, which includes
1. A homogenous and essential perception and picture of particular social groups and individuals
with the stigma “gipsy” or other related terms
2. A therewith linked attribution of specific deviant characteristics to the stigmatised
3. As well as from this connection arising discriminating social structures and violent practices.
(Amaro Foro referring to Markus End38)
The background, motivation and manifestation of antiziganism are utterly variable. They are reaching
from unreflected and unconscious prejudice, pattern of thought and behaviour as far as wilful insults,
revilement, discrimination, open racism and violence against Roma. Furthermore, in spite of antidiscrimination laws there are still and accordingly again structural and institutionalised antiziganism
on the part of public authorities and media.
In the course of the study of the FRA 69% of the questioned stated, that discrimination because of
ethnicity are widespread. 25% stated, that in the last 12 months they have been at least once
personally discriminated (e.g. insults, threat or severe disturbance). Between 65% and 100%,
depending on the country of origin, stated that they have not filed charges by the police for these
incidents, because they do not believe to receive help or a solution for the problem from the police.
In the course of the EU-survey about minorities and discrimination (EU-MIDIS) from the year 2008,
Roma in Central- and Eastern-European countries have been questioned about their experiences with
discrimination. This survey included other minorities like North-Africans, Turks, Ex-Yugoslavs and SubSahara-Africans. This study clearly shows that Roma, compared to other minorities in Europe, on
average are experiencing the most discriminating incidents.
This study came to the same outcome, as in the study of the FRA in the year 2012, that on an average
half of the questioned Roma had experienced at least one discriminating incidence in the last twelve
month, because of their ethnicity. 39
Discrimination of Roma is committed on different levels: in public space, in media, in the access to
education and the job market, in politics, in the access to civil services and the police, in the housing
market, health care and the general access to goods, services and social benefits. Through this
discrimination, Roma are facing, a vicious cycle sets in motion, since their living conditions are not
likely to improve. Therefore, they have to continue living on the edge of society, which makes it difficult
to actively oppose antiziganistic prejudice and stereotypes. 40 The discrimination also hinders access to
education systems and leads to a manifestation of social problems within the minority.
Education

38

Markus End, p.30, Antiziganismus in der deutschen Öffentlichkeit. Strategien und Mechanismen medialer
Kommunikation, Studie für das Dokumentations- und Kulturzentrum Deutscher Sinti und Roma, 2014
39 European Roma Rights Centre, http://www.errc.org & http://www.errc.org/article/being-a-gypsy-the-worst-socialstigma-in-romania/1385 (link used in 2017 may)
40 http://amaroforo.de/sites/default/files/F%C3%B6rderprognose_online.pdf
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Education (or often the lack of education) and the reasons for it have already been mentioned above.
Discrimination in the area of education is not only present in the segregated classes and the number
of Roma children attending special schools or getting inferior education as the European Court for
Human Rights showed in his judgements, 41but there are also discriminating acts and statements of
classmates and teacher that children are exposed too.42 A German study shows that 25% of Roma
students have been experienced discrimination “regularly, often or very often” in schools.43
Policy
From a political point of view, there are two levels of discrimination of Roma. On the one hand, there
are for example laws enacted which directly or indirectly disadvantage Roma. These include among
others begging prohibitions, hindered access to social benefits, restrictions of the right to entry and
stay for example in Germany, France, Italy and Great Britain, but also the declaration of the western
Balkan countries as safe origin countries. Therefore, applications for asylum can be rejected using
accelerated procedures, while the systematic social exclusion and racist discrimination, Roma are
facing in this countries are being ignored completely.
Moreover, for example illegal evictions of Roma settlements are a daily occurrence in countries like
Romania, Italy and France. These evictions are illegal, because there is no timely information on the
eviction and no suitable replacement accommodation is provided.
On the other hand, right-wing populist parties in various west and east European countries are
exploiting Roma by using antiziganistic stereotypes and prejudice to gain votes. This causes severe
consequences for the Roma population in these countries as antiziganism is legitimised and boosted
among the society. 44

Media
A similar reproduction of stereotypes and stigmatisation is taking place in the media. The associations
Romano Centro in Vienna and Amaro Foro in Berlin documented antiziganistic reporting in the
respective print media in Austria and Germany. Noticeable is not only that the reporting on Roma is
consistently negative and reproducing stereotypes, but also that for example, unsolved crime and
violent acts are often attributed to Roma. Negative connoted denotations for Roma are still used; even
the word “gipsy” (“Zigeuner” in German) is still an often used term in the media. This is not only the
case in Western European media. Regarding to the European Roma Rights Centre (ERRC) also in, for
example Romanian media, the reporting is almost exclusively negative and/or discriminating. 45
Public opinion and Antiziganism
The opinion of the public in Central Europe about Roma is widely negative and still affected by
antiziganistic prejudice. Studies show that among the non-Roma population there is still an intense
antipathy toward Roma. A study of the Open Society Institute in 2005, reveals, for example, that many
non-Roma are describing Roma as “dishonest, aggressive, unhygienic, unwilling to work, illiterate,
41

http://ec.europa.eu/justice/discrimination/files/roma_childdiscrimination_en.pdf
Amnesty International European Institutions Office, http://www.amnesty.eu (link used in 2017 may)
43 Mirja Leibnitz/Anna Schmitt/Guillermo Ruiz Torres/Diana Botescu: Förderprognose negativ (2015)
44 E- International Relations, http://www.e-ir.info/ (link used in 2017 may)
45 European Roma Rights, http://www.errc.org/article/being-a-gypsy-the-worst-social-stigma-in-romania/1385 (link used in
2017 may)
42
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unemployed and criminal”. In addition, many of the interviewed people were convinced that their
opinion was not a result of stereotypes or racism, but rather because of the behaviour and character
traits of Roma themselves. This opinion of the public towards Roma-members is relatively
homogenous all over Europe and widely spread. 46

Public space
In the public space, there often occur antiziganistic incidents. These manifest in various shapes and
range from insults, physical attacks on Roma up to Anti-Roma demonstrations, as they are for example
performed in Sofia, Bulgaria. An extreme case of Antiziganism came to public attention in Romania. A
right-wing extremism group demanded an enforcement of sterilisation of all Roma (ERRC).
Repeatedly there are complaints against individuals due to sedition and propagation of National
Socialist ideology, because of their antiziganistic statements. (Romano Centro).
In addition, the denial of access to restaurants or to serve food and drinks to Roma is no rarity. Likewise
repeatedly, (fire-) attacks on Roma accommodation facilities are committed.47
Public authorities and Police
Amaro Foro reports cases of discriminating behaviour of public authorities, which, for example, do not
grant or only grant in a reduced extent social benefits. In addition, conditions for Roma are made more
difficult. In some cases, Roma have to submit additional documents, which are not requested of, for
example, Germans or other migrants.
Repeatedly cases of Roma not being taken seriously by authorities are documented. E.g. if Roma want
to press charges, the complaint often is not recorded and/or the suspect(s) are not being prosecuted.
(Romano Centro)
Conclusion
Roma are still – as they have almost always been – a discriminated, not recognized and segregated
minority. On basis of the facts and studies presented, the sceptical viewpoint of some Roma people
concerning education (no matter if for children or adults) is easier to understand. Roma people have
not experienced yet that having an education makes much difference in the access to labour market,
in social issues or in the discrimination they often experience. Therefore, it can be concluded that
Europe still has many steps lying ahead concerning the integration of Roma in the different areas of
every day life.

46
47

University of Denver, http://www.du.edu/korbel/hrhw/researchdigest/minority/Roma.pdf (link used in 2017 may)
Harvard University, http://news.harvard.edu (link used in 2017 may)
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Best Practice Examples
The Best Practice Examples presented here are projects in different European countries that work on
the basic education of Roma people. An important point when choosing the projects was not only the
active inclusion of Roma communities, but also that the programs were developed to have an effect
on adults as well, even when focusing on children.

Hand in Hand
Responsible organization of the project:
 Caritas Alba Iulia – Social Assistance
 Homepage: http://www.caritas-ab.ro/
 Address: Str. Tofalau, Nr. 27, Sîngeorgiu de Mureş
Responsible person of the project:
 Name: Korodi-Szász Orsolya
 E-Mail: orsolya.korodi@caritas-ab.ro
 Project-Homepage: http://www.caritas-ab.ro/en/hand-hand-%C3%AEns%C3%A2ngeorgiu-de-mure%C8%99
Short description of the project:
The Hand in Hand in Sîngeorgiu de Mures project’s purpose is to improve social inclusion and to
develop intercultural relations in Sîngeorgiu de Mures, Romania. The project was implemented in
partnership with the Singeorgiu de Mures Mayor’s Office, the Divers Association and Caritas Norge
(Norway).
The specific purposes of the project were the improvement of the living conditions of the Roma
population from this community by elaboration and adopting a local strategy and an action plan for
the strategy. Another important purpose was to provide equal opportunities and to enhance access to
education for children with a high risk of school dropouts (mainly of Roma nationality) and for their
parents, by integrated local educational measures (summer kindergarten, after/school program,
teacher training courses).
 The “Summer Kindergarten” programme ensured school readiness for preschool children.
 The “School after School” programme provided pupils in preparatory class and first graders
with a more in-depth basic knowledge and also reduced drop-out rates.
 The teacher training programme contributed to developing their skill set necessary to work in
a multicultural environment with children of different ethnicities.
All this will contribute to improving the quality of education and school performance. Through
community work and diverse activities they enhanced the social inclusion of the Roma into the local
multicultural community. Several intercultural activities were organized for young people, such as the
Intercultural Festival. Volunteers from the local community were involved into the daily programs with
the children and youth which promote knowing and accepting each other.
In the project were included 125 children and 56 youths, both groups being part of the ethnic Roma
community. They have also provided professional training for 20 teachers.
The project started in 2014 and ended in 2016. The activities are still running due to its successes.
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The benefits:
The project succeeded in reducing prejudice, contributing to intercultural communication, and
decreasing both non-participation in education and the risk of school drop-out.
What makes it Best practice:
We chose this project as a best practice because it succeeded in the decreasing process of the nonparticipation in education. Through the diverse activities of this project they reached the children, their
parents, the youth’s community, local teachers and the stakeholders of the community.

Ready, Set, Go! – Your Story
Responsible organization of the project:
 Roma Education Fund (REF) Romania in partnership with 5 NGOs
 Homepage: http://romaeducationfund.ro/
 Address: Strada Vaselor, Nr.60, București, Romania
Responsible person of the project:
- E-mail: office-romania@romaeducationfund.org
- Project-Homepage: www.readysetgo.ro
Short description of the project:
The project “Ready Set Go!”- Increasing Early Childhood Development Outcomes for Roma Children is
implemented by Roma Education Fund (REF) Romania in partnership with 5 NGOs – Association Centre
for Education and Human Rights (CEDO), Divers Association, Association Justice and Brotherhood,
Ruhama Foundation, and Roma Education Fund (REF) Hungary. The project is implemented in 6
Counties – Bihor, Calarasi, Dambovita, Ialomita, Mures, and Salaj, where they established 14 new
kindergartens in 11 localities. The direct beneficiaries of the project are 560 children and their families.
Technical support for the project is provided by the World Bank Office in Romania. „Ready Set Go!” is
implemented in conjunction with the authorization of Local Councils and City Halls, in addition to
guidance from County School Inspectorates and the Ministry of Education. The project started in 2014
and ended in 2017.
The implemented educational programs are:
1. Kindergarten program - 14 new kindergarten groups for Roma and disadvantaged children
2. Toy Library – games, toys, educational materials and books which can be borrowed and used
by the families, they also teach parents/adults how to play with these games
3. Your Story – parents/caregivers learn how to read stories to the children and learn how to
support their educational development
4. Home School Community Liaisons – a program aimed at building trust in the educational
processes through empowering the children’s families to become Educators and present a
lesson to the children in the kindergarten
5. Community Motivation Events – a series of events organized with all the members of the
community
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Your Story is an interactive program that consists in a series of sessions for parents or caregivers.
Through these sessions they learn how to read stories to their children and how to support their
educational development.
Your Story is an empowerment program for Roma women through which, with the use of books for
children, the parents/caregivers of the children read to their children at home and talk with the other
parents about the impact that reading has onto children’s life and their educational development.
The benefits:
Through this method parents can read stories with and for their children. It teaches new methods how
parents can play and spend quality time together with their children. In the case of older children,
parents can also develop their reading skills learning directly from their children.
What makes it Best practice:
The program not only develops the parents reading skills but it also improves the relation between the
parents and their children.

Alphabetization group
Responsible organization of the project:
 Caritas Alba Iulia – Social Assistance
 Homepage: http://www.caritas-ab.ro/
 Address: Str. Kossuth, No. 18, Odorheiu Secuiesc, Romania
Responsible person of the project:
- Leskó Barbara
- E-mail: barbara.lesko@caritas-ab.ro
 Project-Homepage: http://www.caritas-ab.ro/
Short description of the project:
The team’s goal is to help the social integration of Roma persons (aged 16 or older) and other
disadvantaged people who have a low level of education by supporting their participation in the labour
market. In order to help the Roma community’s members in the process of finding a workplace the
project members established a training course where they teach reading and writing skills for adults.
Using non formal educational methods they managed to improve the educational level of the
participants. The project has started in 2014 and is still running.
The benefits:
The lack of reading and writing skills makes it difficult to find a workplace. This project helps adult
trough non-formal educational methods to improve their literacy skills.
What makes it Best practice:
We chose this project to be a best practice because it’s non-formal methods that makes the training
attractive for the participants.
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INTACT – Integrated models of intervention for social inclusion and employment –
“INTEGRO”
Responsible organisation of the project:
- Mountain Communiti Iezer-Muscel Associacion
- Homepage: http://cmim.ro/
- Address: Office 1: Godeni Municipality, Capu Piscului Village, No.95, Arges. County, Romania
Office 2: Pitesti Municipality, Piata Vasile Milea, No.1, Room 195, Floor 5, Arges. County,
Romania
- Email: iezer.muscel@yahoo.com, argesregion@yahoo.com, leosoare@yahoo.com
Responsible person of the project:
- Bălan Nichifor
- E-mail: balannichifor@yahoo.com
- Phone: +40-741207481
The Project runs in partnership with the Institution of Prefect – Arges County, Asociatia PROREG, PAKIV
Romania Association and the Association for Community Development OM PENTRU OM".
Short description of the project:
The overall objective is to facilitate the employment and social inclusion of 688 Roma people from
Central and South Muntenia regions
The activities which were implemented in the project were: motivation activities for the vulnerable
groups in order to convince them to integrate/reintegrate on labour market; activities to identify and
develop opportunities of occupancy at local level, develop and provide services which facilitates the
access of the vulnerable people to professional training, providing training programs for the one
exposed to social exclusion, help measures for addicted people, developing and promoting various
forms of cooperation between actors to identify and promote employment opportunities.
Motivational tools used in the project:
 Free trainings (literacy and vocational training)
 Possibility of winning a prize for outstanding results;
 Providing a monthly frequency-dependent grant to students;
 Daily free meal for each student.
The project started in 2014 and ended in 2016.
The benefits:
This project helped in raising awareness of the importance of educational factor in socio-economic
integration, increased self-confidence of trainees and it also helped them to improve their literacy
skills. Through the diverse vocational trainings, they also helped the participants of the project to
integrate on the labour market.
What makes it Best practice:
We chose this example as a best practice because literacy and professional trainings are two important
factors that can help the vulnerable groups in the integrational process. Through their trainings and
their motivational tools they were able to maintain a high rate of participation.
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ASIROMA - "Transfer of innovative approaches to training of educational staff for
their work with young Roma to secure educational qualifications“
Responsible organization of the project:
 ASI Akademie für sozialwissenschaftliche Innovation e.V.
 Homepage: http://rmk.hu/asiroma/index.php?p=1
 Address: Max-Eyth-Straße 29,71332, Waiblingen, Germany
Project contact information:
- Contact: http://rmk.hu/asiroma/index.php?p=6
- Project-Homepage: http://rmk.hu/asiroma/index.php?p=1
Short description of the project:
The ASIROMA project was supported by EU trough the so called "Lifelong Learning" program. They
worked in partnership with several institutions from four different countries: emcra GmbH, Christian
Foundation Diakonia, Christliches Zentrum der Roma, Babes-Bolyai University Cluj-Napoca, Agapedia
Foundation Bulgaria, and reformiertes Missionzentrum.
The main objective of the project was to improve economic and social situation of the Roma trough
education.
Main achievements of the project:
 They developed a curriculum in four languages which contains teaching methods and a
professional “know how”
 They organized several training courses for 80 pedagogues who work with Roma and
disadvantaged communities in the field of education
 Putting knowledge into practice: 180 young persons were involved and taught by this method,
the training courses were organized in Cluj-Napoca, Sibiu, Budapest and Sofia.
 They organized meetings, workshops with professionals who also work in the field of
education and Roma integration. Among those invitees were also representatives of Roma
organizations and other NGOs, political representatives and professional organizations. The
aim of these meetings was to share good practices.
 Creation of a manual for professionals which is dedicated especially for the Roma community
and is based on good practices.
The project had an impact on the professionals and the Roma they worked with, 80 pedagogues who
took part in the training course. 180 young Roma persons were involved and took part in the training
courses.
The project started in 2013 and ended in 2015.
The benefits:
ASIROMA provides educational qualified employee as well as the families from the sphere of affected
children and youngsters. In addition, they work directly with the target group in the sphere of activity.
What makes it Best practice:
We chose this project to be a best practice because of its specific methods that are described in their
manual which is dedicated especially for the Roma community and is based on good practices.
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Project Finally – Financial Literacy for the Roma
Responsible organisation of the project:
- Razvojno izobraževalni center Novo mesto (Development and Education Centre Novo mesto)
- Homepage: http://www.ric-nm.si/si/
- Address: Topliška cesta 2, 8000 Novo mesto, Slovenia
Responsible person of the project:
- MSc Gabi Ogulin Počrvina
- Phone: 00386 7393 4550
- E-mail: ric@ric-nm.si
- Project-Homepage: http://finally.splet.arnes.si/
Short description of the project:
The main aim of the project is to raise the level of financial literacy among Roma adults, which will
enable the specific target group to learn an ability that can benefit whole generations.
Finally is dedicated to the development and testing of a training programme in financial literacy
specifically designed to suit Roma people’s educational needs.
The Project Finally involves eight different partners from six countries – Italy, Slovakia, Bulgaria,
Greece, Serbia and Slovenia.
The partnership’s motivation for the project relies on the experience with the specific target group,
which is Roma population, and its need for more and exclusive education based on the long path they
have to tread towards a stable and independent economic position. Roma constitute the largest ethnic
minority in Europe, yet their situation is still characterized by discrimination, social and economic
exclusion. Defined by their poor financial situation, high illiteracy, low knowledge of money
management, how to perform transactions, find reliable information and make long-term decisions,
the Roma minority faces even higher risks for poverty and unemployment in times of economic crisis.
Thus, there is clearly a great need to implement financial education addressing specific circumstances
of this vulnerable group.
Tools have been tested and improved during workshops with trainers/teachers and later 2 pilot actions
with Roma adults were conducted (6×15 participants = 75 participants in total).
The project is over but the tools are still used for classes of financial literacy.
The benefits:
Not only is the general education relevant for Roma, but also the financial topic. The project is
orientated to give knowledge about this area for reducing poverty and unemployment. But also the
financial literacy which is not normally used in the general linguistic acquisition.
What makes it Best practice:
We chose this example because we think that financial literacy is a crucial skill for social integration. In
fact it is important to be able to save money in order to achieve an aim, and to be aware of different
priorities.
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Tecniche di insertimento Rom (pathways for Roma integration)
Responsible organisation of the project:
- Forcoop - http://www.forcoop.it
- Address: Via Gressoney 29 B, 10155 Torino – Italy
- Phone: 011.4359325
- E-Mail: forcoop@forcoop.it
- Project-Homepage: http://www.provincia.torino.gov.it/speciali/2010/inserimento_rom/
Short description of the project:
Aim of the project was the job insertion through regularisation of personal papers (permit of stay) for
foreigners Roma, literacy courses and on-the-job training.
Regarding the courses addressed to adult Roma, the first step was to fill the gap for those who had
only a primary school degree or no degree at all.
Courses were held in small groups: people attended literacy course in Italian in order to recognize the
letters of the alphabet to be able to write their own names and, therefore, to sign documents.
This project reached 71 Roma adults and is considered a best practice because job insertion was
pursued through a multidimensional approach, starting from regularisation and literacy courses to
internships and on-the-job trainings.
This project involved equally men and women.
It ended in 2010.
The benefits:
The requirements of this project weren’t high because of the existing education (many have no primary
school degree) of participants. Also another important point was the small groups in which they’ve
learned the alphabet. If they are too many participants, the concentration removes or they distracting
each other. And for Roma it’s important to write the own name firstly to identify themselves in another
country.
What makes it Best practice:
We chose this example because it involves different partners: public institutions and private agencies.
It included actions about literacy, along with pathways of social integration through job.
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Rom cittadini d’Europa (Roma: European citizens)
Responsible organisation of the project:
- Municipality of Turin
- Via Corte d'Appello 16 - 10122 Torino – Italia
Responsible person of the project:
- Lorenzo Pessotto, Servizio Relazioni Internazionali
- Phone: 0039 011 01137808
- E-Mail: international.affairs@comune.torino.it
- Project-Homepage: http://www.comune.torino.it/relint/progetti/comunitarie/rom.shtml
Short description of the project:
This project took into consideration the citizenship of Roma, above all for those who don’t have regular
documents to stay in Italy.
The first step consisted in the regularization of people lacking of documents (especially people from
former Yugoslavia); then some courses were held in order to fill the educational gap, because many
participants were undereducated and some other were illiterate.
Every person was taken in charge by social operators for everything concerning integration:
documents, education, social and professional skills; in particular courses were held in order to fill the
gap about the Italian knowledge and the literacy skills.
In the second step people were involved in internship and training courses, at the end of which a
significant part of the participants found a job.
This project involved a higher rate of women, compared with men. It ended in 2008.
The benefits:
The first point is that the project took people who don’t have regular documents to stay in the state,
also Roma. This project shows the importance of an approach which takes into consideration all
aspects concerning integration: literacy and education were a pre-condition to start internship on
training courses. It is important to fill these gaps instead of fix higher educational standards which
would exclude the most disadvantaged people.
What makes it Best practice:
We chose this project because it is focused on all aspects of social integration, including literacy and
education.

18

Education for Roma adults
Responsible organisation of the project:
- Sumnal – Development association of the Roma community in Macedonia
- Homepage: www.sumnal.mk/en/ ; www.sumnal.org
- Address: Maksud Sadik bb, 1000 Skopje, Macedonia
- Phone: +389 2 261 1219
- E-Mail: sumnalb@yahoo.com; sumnal@sumnal.org; contact@sumnal.mk
Responsible person of the association:
- Fatma Bajram Azemovska
- Project-Homepage:
http://www.eaea.org/en/projects/eaea-coordinatedprojects/completed-projects/arale/best-practice-collection/specific-target-group/educationfor-roma-adults.html
Short description of the project:
The project provided capacity building for adult education providers and developed programmes for
adult education, literacy and completion of primary education for marginalised people from the Roma
community of Topaana. Daily activities were organised for women up to the age of 35. The activities
took place in the centre of Skopje. Sumnal also has activities for the general population at that same
location - organised by the Bitola branch. The project was funded by the European Union and took
place from October 2012 to May 2013. It was promoted in the community and on a national level.
Achievements were: reduced illiteracy numbers, raised awareness for the importance of education,
level of basic knowledge amongst the Roma women raised, improved capacity building opportunities
for Roma women.
Key elements of success:
- Roma women had confidence in Sumnal's experts
- The pre-existing motivation and wishes of the women to gain knowledge.
The project ended in 2013.
The benefits:
The project had organised daily activities for women which are beneficial for a structure and to enter
into communication. For sure, adult education was also an important point of this project. But how did
it come to the great achievements? Here, the project team found out more about the women: the key
elements as mentioned above were essential to get these achievements. The project shows us, that
confidence is a major criterion in the social work.
What makes it Best practice:
We chose this project because it is addressed to women, that usually have a lower education level
compared to man, and sometimes are illiterate. Roma were involved as participants to courses.
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Women and Participation in Adult Education Strategies to Overcome GroupFocused Hostility in Europe
Responsible organisation of the project:
- Unión Romaní (Spain)
- Homepage: http://www.unionromani.org/
Responsible person of the association:
- Raquel Santos
- Address: Virgen de la Cinta 20, 41011 Seville (Spain)
- Phone: +34 954 495 079
- E-mail: ura.proyectos@gmail.com
- Project-Homepage: http://overcoming-group-focused-hostility.blogspot.it/
Short description of the project:
The main objective of the project “Women and Participation” is the empowerment and training of
Roma Women living in the most deprived urban areas in Andalusia, Granada, Córdoba, Huelva and
Seville by contributing to the promotion and development of the female Roma community, reinforcing
their participation in different areas of public and social life and work places and fighting against
illiteracy and low qualification through education and training.
The work methodology is mainly focused in providing and developing training and education to adult
Roma women in order to improve their social, personal and job-related skills according to their needs
and interests expressed in participative processes.
More specifically, the following education and training activities have been put in place: support to
obtain high school degree, literacy workshops, social and personal skills, and abilities workshops.
The project is over but the partners established a project blog which will be maintained beyond the
project lifetime.
The benefits:
Thanks to adult education, Roma women living in a social exclusion situation learn to mobilize, organize
and participate in different activities of interest for their families, community and neighbourhood and
become aware of their citizenship rights.
What makes it Best practice:
This project was chosen because its aim was to provide tools to women in order to improve their
skills.
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Improved Education and Integration Opportunities for Roma in Serbia
Responsible organization of the project:
 Roma Education Fund Representative Office in the Republic of Serbia
 Homepage: www.romaeducationfund.rs
 Address: Romski Obrazovni Fond, Zahumska 14, Room 415, 11000 Belgrade, Serbia
Responsible person of the project:
 Natasha Kocic-Rakocevic
- E-mail: nkocic@romaeducationfund.org
 Project – Homepage: http://www.romaeducationfund.org/
http://www.romaeducationfund.org/sites/default/files/documents/ref_kfw_serbia_fact_she
et_launch.pdf
Short description of the project:
The project started in June 2016 and is still running. It focuses on three practical components for
Roma aged 15-25: supporting secondary school education, enhancing prospects for employability of
graduates and promoting the re-integration of Serbian Roma returnees from Germany into Serbian
society.
The Roma Education Fund has so far achieved significant results with the secondary school
scholarship program:
- 97 Roma graduates in the 2014-2015 school year
- 112 graduates in 2015-16
- 142 graduates in 2016-17
- Zero percent dropout rate in the final year of secondary school
- Less than five percent dropouts among all secondary school scholarship recipients
- Vocational training after graduation: the first group of Roma scholars has entered specific
training programs within the scope of the project.
In total, approximately 20 percent of Roma graduates are in vocational training and working practice
in a wide variety of fields promoting decent work opportunities.
“Improved Education and Integration Opportunities for Roma in Serbia” is implemented in
cooperation with the Federal Republic of Germany, Ministry of Education, Science and Technological
Development, Ministry of Labour, Employment, Veteran and Social Policy, and the National
Employment Service.
The benefits:
This project shows the importance of gaining experience through work practice in order to reach a
successful integration into the labour market. It also demonstrates how helpful and effective an
interinstitutional network can be on multidimensional topics as Roma integration is.
What makes it Best practice:
The project focuses both on education and job insertion, also providing Vocational training after
graduation. It tries to prevent school dropouts and supports repatriated Roma who may need
assistance in enrolling in school and acquiring additional professional and life skills.
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What not to do
A collection of methods and things you should not do when implementing basic education for Roma
adults
After talking to adult education experts, family experts and Roma experts in 6 different countries the
following points came up as bad practice, which should not be done when implementing basic
education for Roma adults:






























Reproduce school situations and school atmosphere
Hierarchy between trainer and participants
Lecture-style teaching
Compulsion and pressure
Use schoolbooks and teaching material generated for children
Use exercise books with lineature like in school
Emphasize a neat handwriting
Use a red pencil to mark mistakes
Do tests, exams or dictates
Emphasize on memorizing facts
Use methods focusing on punishment and/or rewards
Observe punctuality strictly
Restrict the use of the bathroom facilities (let them ask for permission…)
Raise false hopes; promise for example that they will find a job afterwards
Ask too much or too little of the participants
Use racist materials, act racist or make racist statements
Insist on learning in the same speed and the exact same contents with every participant and
use only one method all the time
Expect them to learn plenty in a short period
Treat the participants with disrespect, unequal or like children and discriminate some or all of
them
Use phrases or topics which have nothing to do with the living environment of the target group
Ignore that adults are independent individuals with their own will, knowledge, experience,
interests, needs and wishes
Teach things the adults don’t see a point in, are not interested in or have no practical use of
Use humiliation and frustration as a motivator
Check the level of knowledge of the participants in an exam situation
Focus on knowledge gaps when talking about the level of knowledge and/or progresses
Expect the target group to register on its own initiative (without advertising/invitations etc.)
Avoid personal conversations and relationships (even on a professional level)
Exclude persons from the course offer; for example, because of their illegal residence permit
status and/or forward this kind of information to the authorities
Employ unskilled staff or trainers (for example compulsory school teachers without a training
in adult education)
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Blanket judgements about Roma (no distinction between autochthonous and allochthonous,
or regarding age, country of origin, etc.)
Ignore, dishonour and disrespect Roma family structures, values and culture
Ignore the historical burden of the matter
Disregard the regulatory framework of the respective country where the course takes place
Ignore potential upcoming problems regarding gender (e.g. disrespect of men for women)
Learn in a dark, cold room without something to drink
Come late and/or unprepared (as a trainer)
Plan courses longer than 1-2 hours
Give lessons inside Roma camps
Separate the educational work strictly from all other topics and avoid contact with a network
of other associations; Work alone
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Links and resources:
The following links and resources are a collection of useful information that was collected by the
project group throughout the BERA project:

Education, employment, social and discrimination situation of Roma:
Amaro Foro Berlin, http://www.amaroforo.de (link used In 2017 may)
Amnesty international:
 Slovakia Discrimination report,
http://www.amnesty.eu/content/assets/Slovakia_Discrimination_Report_FINAL.pdf
 End of Roma segregation on Hungarian schools, http://www.amnesty.eu/en/news/pressreleases/region/eu/eu-commission-probe-must-spell-the-end-of-romani-segregation-inhungarian-schools-0982/
British Journal of Special Education, June 2006
Council of Europe: Roma youth action plan, http://www.coe.int/fr/web/youth-Roma/introduction
End, M.: Antiziganismus in der deutschen Öffentlichkeit. Strategien und Mechanismen medialer
Kommunikation. Studie für das Dokumentations- und Kulturzentrum Deutscher Sinti und Roma, 2014
p.30.
Equal rights trust: The Equal Rights Review, Vol. Fifteen (2015),
http://www.equalrightstrust.org/ertdocumentbank/%E2%80%9CNo%20Jobs%20for%20Roma%E2%8
0%9D%20Situation%20Report%20on%20Discrimination%20against%20the%20Roma%20in%20Mold
ova.pdf
EU Agency for fundamental rights:
 FRA Roma pilot survey, 2011
 Roma in Europe – socio-economic situation and well-being. page 1,
http://epc2014.princeton.edu/papers/141043 (link used in december 2016)
 Roma Survey – Data in focus by FRA – EUROPEAN UNION AGENCY FOR FUNDAMENTAL
RIGHTS (2014)
 Roma, http://fra.europa.eu/en/theme/roma
 The situation of Roma in 11 EU Member States Survey results at a glance, page 16
http://fra.europa.eu/sites/default/files/fra_uploads/2099-FRA-2012-Roma-at-aglance_EN.pdf (link used in December 2016)
European Commission: Discrimination,
http://ec.europa.eu/justice/discrimination/files/roma_childdiscrimination_en.pdf
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European Roma Rights Centre, http://www.errc.org & http://www.errc.org/article/being-a-gypsythe-worst-social-stigma-in-romania/1385 (link used in 2017 may)
Joksic, T. (2015): Discrimination of Roma in Serbia, https://www.freiburgerforum.net/wordpress/wp-content/uploads/2015/05/Tijana_Joksic_Roma_Discrimantion-1.pdf
Leppik, L.; Nõmm, M.; Puur, A.: Pension age reform and changes in retirement patterns: the case
Estonia in the 2000s, http://epc2014.princeton.edu/papers/140683
Leibnitz, M.; Schmitt, A.; Ruiz Torres, G.; Botescu, D.: Förderprognose negativ (2015),
http://amaroforo.de/sites/default/files/F%C3%B6rderprognose_online.pdf
Parlamentul Romaniei: Legea educatiei nationale nr. 1/2011, http://calitate.univ-ovidius.ro/wpcontent/uploads/2013/06/Lege_nr._1_din_2011_actualizata_la_02-10-2015.pdf
Petcut, P. (2002): ISTORIA RROMILOR,
http://www.isjcj.ro/crei/crei/pdfeuri/mat%20did%20romi/ISTORIA%20RROMILOR.pdf
Princeton papers: Roma in Europe – socio-economic situation and well-being. page 1
http://epc2014.princeton.edu/papers/141043 (link used in december 2016)
Romano Centro, Wien: http://www.romano-centro.org
Rosenfield, E. (2010): Combating Discrimination against the Roma in Europe: Why Current Strategies
Aren’t Working and What Can Be,
http://www.du.edu/korbel/hrhw/researchdigest/minority/Roma.pdf (link used in 2017 may)
Save the Children UK (2006) Denied future. Roma children's right of education of Roma/Gypsy and
Traveler children in Europe; Bosnia and Herzegovina, pages 46-80.
Silverman, C. (1995): PERSECUTION AND POLITICIZATION: ROMA (GYPSIES) OF EASTERN EUROPE, In:
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Outlook
The goal of this manual is to give concrete information on the education, discrimination and economic
situation of Roma as well as to describe Best practice examples for Roma projects in regard to
participation and education. Additionally, a list with useful tips “what not to do” when training adults
is presented.
Overall the main objective of this manual is to provide background information in order to facilitate
the implementation of the developed courses, presented in IO1 and IO2, for training Roma adults in
basic education.
The courses have been structured very practical and aligned to the needs of an organisation willing to
implement them. Each learning unit chapter, reading and writing, mathematical competences, digital
competences and family project follows the same structure and approach and provides information
on objectives and learning outcomes, the course setting, assessment, contents, transferability and
critical points. Using this approach, an adult education trainer or social worker should be able to
conduct basic education courses for adult Roma and create their own courses following the provided
examples.
Furthermore it is important to keep in mind, as stated, that the most important factors for success are
to treat participants as equals, focus on the skills rather than the lack of knowledge and to be creative
and use various methods in order to prevent boredom.
We hope that as many organisations, in as many countries, as possible are going to implement these
courses in order to provide a course offer on a global scale. This way also mobile Roma could benefit
from basic education courses as intended.
Our main goal is and was to help Roma people overcome discrimination and have a brighter future –
for themselves, but also for further generations. This manual can be one step in this direction.
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